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Abstract 

The present study aims to investigate the effect of academic achievement on bullying behavior among 

school-going adolescents at Abd El Rahman Ben Aicha Middle School in Ghamra. To test the validity 

of the hypotheses, the study adopted the descriptive method using a causal-comparative approach. The 

Bullying Behavior Scale developed by Madji Mohamed El-Desouki (2016) was used, and its 

psychometric properties were calculated to ensure its validity for application in the main study. The 

study sample consisted of (114) male and female adolescents. 

Regarding the statistical analysis, it was conducted using the Statistical Package for the Social 

Sciences (SPSS). The study relied on the arithmetic mean, the Mann–Whitney test to determine the 

significance of differences, and Eta squared (η²) to measure the effect size. 

The following results were obtained: 

• There are statistically significant differences in the mean scores of bullying behavior among 

middle school adolescents according to the gender variable.  

• There are statistically significant differences in the mean scores of bullying behavior among 

middle school adolescents according to the academic achievement variable.  

• Bullying behavior has a moderate effect on academic achievement among middle school 

adolescents.  

Keywords: Effect; Bullying Behavior; Academic Achievement; Adolescent. 

Introduction 

School bullying is considered one of the most widespread behavioral problems during adolescence, 

due to its negative consequences on the school climate and on students’ psychological, social, and 

academic development. Bullying refers to a set of intentional and repeated aggressive behaviors 

practiced by an individual or a group of individuals against another person who is weaker, with the 

aim of causing physical, psychological, or social harm. Although most studies have focused on the 

negative effects of bullying on victims, scientific interest has recently shifted toward examining the 

consequences of engaging in bullying behavior on the bullies themselves. 

Adolescence is characterized by rapid developmental changes that may lead some adolescents to adopt 

aggressive behaviors as a means of asserting themselves or gaining status among peers. However, 

involvement in bullying behavior may be associated with the emergence of several school-related 

problems, such as poor adherence to school rules, frequent disciplinary issues, reduced motivation to 

learn, and distraction from academic goals, which may negatively affect academic achievement. 

Many psychological and educational studies have indicated that adolescents who engage in bullying 

behavior are more likely to experience behavioral and emotional difficulties that may hinder their 

positive integration into the educational environment. This, in turn, affects their academic performance 

and school adjustment. 
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Statement of the Problem: 

Students at school belong to various social groups, and each individual seeks to achieve a sense of 

belonging and establish their position within the social hierarchy. Studies indicate that bullying 

behavior is a group process in which different roles are distributed among members of the group. 

Interactions among these roles contribute to the formation of social bonds between bullies, their 

assistants, and supporters, as well as between victims and their defenders. When bullies receive social 

reinforcement, the likelihood of bullying behavior continuing increases, leading to the continuous 

restructuring of roles within the group (Jan & Husain, 2015, p.44). 

Bullying can cause physical and psychological harm to others and often occurs repeatedly, whether on 

a small or large scale. This behavior has negative effects on children who experience it, which requires 

addressing it comprehensively. Bullying also affects students’ motivation toward learning, reduces 

their academic enthusiasm and willingness to participate in the classroom, and negatively influences 

social interactions within the school environment (Sofiah & Yadi, 2025, p.513). 

Adolescents spend a significant part of their day interacting with peers in schools, neighborhoods, 

communities, and through social media. Bullying behavior often occurs within the context of peer 

groups. Bullying and victimization are more likely to occur in classrooms where group norms support 

bullying, as well as in environments characterized by high levels of peer conflict (Swearer & Hymel, 

2015, p.347). 

Olweus (1996) indicated through his research that the most important characteristics of bullies include 

a strong desire to dominate others, a tendency toward violence, quick expression of inner emotions, 

and deficits in discipline and empathy. Some of them may engage in socially unacceptable negative 

behaviors such as theft, property destruction, alcohol consumption, smoking, school dropout, and 

other problematic behaviors (Abu Al-Diyar, 2012, p.46). 

Moreover, bullies often lack empathy toward their victims and develop justifications for their bullying 

behavior, believing that victims deserve punishment. Bullying may also serve as a way to compensate 

for feelings of incompetence and low self-esteem. Bullies are often aggressive, impulsive, physically 

stronger, and socially influential among their peers. They may also show antisocial tendencies and a 

willingness to violate school rules and regulations, which leads to lower levels of school adjustment. 

They may also be more likely to engage in substance use and smoking. In many cases, bullies come 

from families where harsh physical punishment is used, causing them to learn that aggression and 

physical attack are appropriate ways to deal with problems they encounter (Abu Al-Diyar, 2012, p.46). 

Konishi and colleagues (2010) examined the relationship between school bullying, student–teacher 

relationships, and academic achievement in Canadian schools. The study relied on data from 

approximately 28,000 fifteen-year-old students who participated in the Programme for International 

Student Assessment (PISA) conducted by the Organisation for Economic Co-operation and 

Development (OECD) in 2006. The results of multilevel analyses revealed a negative relationship 

between bullying behavior and academic achievement, and a positive relationship between the quality 

of student–teacher relationships and academic achievement. In other words, students who reported 

experiencing bullying or other forms of peer mistreatment achieved lower academic performance 

compared to their peers who had not been exposed to bullying. In contrast, students who had positive 

relationships with their teachers demonstrated higher levels of academic achievement. 

These findings confirm that bullying behavior does not only affect psychological and social aspects 

but also directly influences learning and academic achievement by reducing concentration, attention, 

and motivation to learn, which negatively affects students’ academic performance (Jan & Husain, 

2015, p.45). 

UNESCO (2019) reported that 32% of students have experienced bullying by their peers at least once 

a month. Although bullying is often associated with peer interactions, recent studies indicate that 
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teachers may also engage in bullying against students through the misuse of authority and the use of 

threatening and exclusionary practices (Usman et al., 2023, p.931). 

Research Questions: 

• Are there statistically significant differences in the mean levels of bullying behavior among 

middle school adolescents according to the gender variable? 

• Are there statistically significant differences in the mean levels of bullying behavior among 

middle school adolescents according to the academic achievement variable? 

• Does bullying behavior have an effect on academic achievement among middle school 

adolescents? 

Research Hypotheses: 

• There are statistically significant differences in the mean levels of bullying behavior among 

middle school adolescents according to the gender variable. 

• There are statistically significant differences in the mean levels of bullying behavior among 

middle school adolescents according to the academic achievement variable. 

• Bullying behavior has an effect on academic achievement among middle school adolescents. 

Research Objectives: 

• To identify whether there are statistically significant differences in the mean levels of bullying 

behavior among middle school adolescents according to the gender variable. 

• To identify whether there are statistically significant differences in the mean levels of bullying 

behavior among middle school adolescents according to the academic achievement variable. 

• To determine the effect size of bullying behavior on academic achievement among middle 

school adolescents. 

Significance of the Study: 

Studying the effect of engaging in bullying behavior on academic achievement among adolescents is 

of particular importance, as it provides a deeper understanding of the relationship between bullying 

behavior and academic success. This contributes to the development of preventive and counseling 

programs aimed at reducing bullying, enhancing school adjustment, and improving academic 

achievement among adolescents. 

Theoretical Framework: 

Definition of Bullying Behavior: 

The World Health Organization (WHO) defines bullying as: “The intentional use of physical force or 

power, whether threatened or actual, against oneself, another person, or a group or community, which 

results in or has a high likelihood of resulting in injury, death, psychological harm, impaired 

development, or deprivation” (Al-Masaeid, 2017, p.8). 

Bullying is also defined as: “Repeated acts of unjustified aggression that cause psychological or 

physical harm to the victim and are characterized by an imbalance of power between the aggressor 

and the victim. Bullying is considered a form of aggressive behavior that often occurs within the 

context of peer groups, where there is a gap or imbalance in the power relationship between the bully 

and the victim” (Mir, 2020, p.216). 

Operational Definition of Bullying Behavior: 

Bullying behavior refers to a set of intentional and repeated aggressive behaviors practiced by 

adolescents toward their peers within the school environment, with the aim of causing psychological, 

verbal, social, or physical harm. It is measured by the total score obtained by the participant on the 

bullying behavior scale adopted in this study. 
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Field Framework: 

Research Methodology: 

The present study adopted the descriptive method using the causal-comparative approach, which aims 

to investigate the effect size of bullying behavior on academic achievement among middle school 

adolescents. 

Study Sample: 

The present study targeted a sample of middle school adolescents. The participants were selected using 

a purposive sampling method, and the sample consisted of (114) male and female adolescents. 

Study Instrument: 

The study relied on the Bullying Behavior Scale developed by Madji Mohamed El-Desouki (2016). 

The scale consists of (40) items distributed across (04) dimensions. 

Table (01): Distribution of the Dimensions of the Bullying Behavior Scale and Item Numbers 

Dimension Items (statements) Number of items 

Factor 1: Psychological bullying 24–25–2–21–16–17–30–33–38–8–3–7–6–10 14 

Factor 2: Verbal bullying 5–1–15–9–32–40–36–23–39–20–12–19–11 13 

Factor 3: Social bullying 13–27–18–31–14–4–35 7 

Factor 4: Physical bullying 26–22–34–29–28–37 6 

 

Table (02): Distribution of Response Options Scores 

Response options Very frequently Frequently Moderately frequent Sometimes Never 

Score allocation 5 4 3 2 1 

 

A brief description of the bullying behavior scale is presented in the following table: 

Table (03): Description of the Bullying Behavior Scale 

Domain Score range (items) Bullying behavior level Total score range 

— 40 items Low level 40–92 

— 40 items Moderate level 93–146 

— 40 items High level 147–200 

Total — — 40–200 

 

Psychometric Properties of the Bullying Behavior Scale: 

Validity of the Bullying Behavior Scale: 

Discriminant Validity: 

In the present study, discriminant validity of the Bullying Behavior Scale was assessed on a pilot 

sample consisting of (51) participants. The individuals’ scores on the scale were arranged in 

descending order. Subsequently, 27% of the participants from the highest scores (14 individuals) and 

27% from the lowest scores (14 individuals) were selected. 

The significance of the difference between the means of the two groups was then calculated using the 

t-test. The obtained results indicated the following: 

Table (04): Results of the Calculation of Discriminant Validity for the Bullying Behavior Scale 

Group Sample size (N) Arithmetic mean Standard deviation F value Sig. (F) t value Sig. (t) 

Lower group 14 40.50 0.518 75.42 0.000 4.808 0.000 

Upper group 14 85.71 35.18 — — — — 
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It can be observed from the above table that the value of F is (75.42). Since the significance level of F 

is (0.000), which is far lower than (0.01), the result is statistically significant. This indicates that there 

are differences between the two groups, meaning that the two samples are not homogeneous. 

It is also shown that the calculated t-value is (4.808). Since the significance level is (0.000), which is 

lower than the significance threshold of (0.01), the result is statistically significant. 

Therefore, it can be concluded that the scale is able to discriminate between the individuals in the 

study sample in terms of the measured trait (bullying behavior). Accordingly, the scale is considered 

valid and suitable for application to the main study sample. 

Internal Consistency Validity of the Bullying Behavior Scale: 

Internal consistency validity was examined by calculating Pearson correlation coefficients between the 

items of the scale and the total score of the scale using SPSS software (Version 22). The following 

table presents the correlation coefficients between each item and the total score of the scale. 

Table (05): Results of Internal Consistency Validity for the Bullying Behavior Scale 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

From the results of the previous table, it is observed that all Pearson correlation coefficients between 

the scale items and the total score are statistically significant at significance levels ranging from 

(0.001) to (0.005). The lowest correlation coefficient was (0.549), while the highest reached (0.950). 

Accordingly, all items of the scale show internal consistency with the total score, which confirms the 

internal consistency validity of the instrument. 

Based on these internal consistency results, it can be concluded that the research instrument (the scale) 

has a high level of validity, which justifies its application on the full study sample. 

 

 

Item 

numbers 

Correlation 

value 

Significance 

level 

Item 

numbers 

Correlation 

value 

Significance 

level 

01 **0.745 0.051 21 **0.714 0.000 

02 **0.850 0.000 22 **0.827 0.000 

03 **0.848 0.000 23 *0.897 0.000 

04 **0.599 0.002 24 **0.721 0.002 

05 **0.549 0.000 25 **0.887 0.000 

06 **0.751 0.000 26 **0.927 0.000 

07 **0.865 0.001 27 **0.923 0.000 

08 **0.732 0.000 28 **0.828 0.529 

09 **0.848 0.000 29 **0.839 0.015 

10 **0.923 0.000 30 **0.910 0.000 

11 **0.593 0.000 31 **0.950 0.001 

12 **0.592 0.000 32 **0.843 0.000 

13 **0.579 0.000 33 **0.787 0.000 

14 **0.627 0.000 34 **0.854 0.004 

15 **0.699 0.000 35 **0.941 0.000 

16 **0.844 0.000 36 **0.750 0.000 

17 *0.730 0.025 37 **0.641 0.009 

18 *0.835 0.013 38 **0.655 0.012 

19 **0.682 0.002 39 **0.827 0.005 

20 **0.761 0.000 40 **0.565 0.000 
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Reliability of the Bullying Behavior Scale: 

Reliability Using Cronbach’s Alpha: 

The reliability of each dimension of the Bullying Behavior Scale in the present study was assessed 

using Cronbach’s Alpha method. The results indicated the following: 

Table (06): Reliability of the Bullying Behavior Scale Using Cronbach’s Alpha 

Sample size Dimension Number of 

items 

Cronbach’s 

Alpha 

51 Total scale (Bullying Behavior) 40 0.981 

The results presented in the previous table indicate that the Cronbach’s Alpha reliability coefficient for 

the Bullying Behavior Scale exceeds the acceptable methodological threshold, which demonstrates 

that the scale is reliable. 

Split-Half Reliability: 

The reliability of the Bullying Behavior Scale was also assessed using the split-half method, as shown 

in the following table: 

Table (07): Split-Half Reliability of the Bullying Behavior Scale 

Correlation 

between halves 

Spearman-

Brown 

Guttman Cronbach’s Alpha 

(Part 1) (Part 2) 

0.970 0.985 0.983 0.963 0.962 

 

From Table (07), it is evident that the Spearman–Brown correlation coefficient between the odd and 

even scores is (0.985), which is statistically significant at the (0.01) level. Guttman’s coefficient is 

(0.984), which is also significant at the (0.01) level. These results indicate that the scale is reliable and 

suitable for use in the study. 

Presentation and Discussion of the Results: 

Normality (Gaussian Distribution) Test: 

The distribution of the sample data does not follow the theoretical normal distribution. 

 

Table (08): Results of the Normality Test for the Bullying Behavior Scale 

 

 

 

 

 

 

 

 

 

 

The results presented in Table (…) show that the Kolmogorov–Smirnov test value is 0.243, with a 

significance value of (0.000), which is lower than 0.05. Since the significance value is less than the 

0.05 threshold, it can be concluded that the sample data distribution does not follow a normal 

distribution. 

 

K.S Sig. 

(Significance 

Level) 

Alpha Level Sampl

e Size 

(N) 

Decision 

0.243 0.000 0.05 114 Does not 

follow a 

normal 

distributio

n 
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Presentation and Discussion of the First Hypothesis Results: 

The first hypothesis states that: “There are statistically significant differences in the mean levels of 

bullying behavior among middle school adolescents according to the gender variable.” 

To verify the significance of differences between the two independent groups (males and females), and 

to examine differences in bullying behavior attributed to the gender variable (male/female), the Mann–

Whitney U test was used due to the non-normal distribution of the data. The results are presented in 

the following table: 

Table (09): Mean Ranks for the Two Groups on Bullying Behavior 

Variable Gender Mean Rank Sample Size 

(N) 

Bullying 

Behavior 

Males 68.32 46 

Females 50.18 68 

 

Based on the results presented in the table, there are differences in bullying behavior between genders 

in favor of males in this sample. This finding indicates that bullying behavior is more prevalent among 

male participants in the study compared to females. 

Table (10): Results of applying the Mann–Whitney test to examine the significance of differences 

between males and females. 

Mann Whitney U 1066.500 

Wilcokson W 3412.500 

Z 2.883 

Asymp. Sig. (2-Tailed) 0.004 

 

Given that the statistical significance value (0.004) is lower than the commonly accepted significance 

level (0.05), it can be concluded that there are statistically significant differences according to the 

gender variable. These differences indicate that bullying behavior is higher among males than females 

based on the mean ranks. 

The result obtained from the test, which shows that males outperform females in bullying behavior 

with a statistically significant difference, can be attributed to a set of interrelated social, cultural, and 

biological factors. 

This finding can be discussed from both biological and psychological perspectives. Males, due to their 

biological and physiological makeup (such as hormonal differences, including higher testosterone 

levels), tend to express frustration or assert themselves through overt and dominant behaviors. In 

contrast, female socialization emphasizes greater self-control, calm behavior, and stronger adherence 

to academic and social norms. 

Whitelock (1997) confirmed that bullies experience more family-related problems than other children. 

Their parents are often less available, and family members tend to make decisions on their behalf in 

many matters. The study also found that males are more involved in direct bullying (such as hitting, 

slapping, and kicking), whereas females are more involved in indirect bullying (such as ignoring, 

mocking, insulting, and social exclusion). 

Salmivalli (1996) pointed out that gender differences play an important role in the roles of individuals 

involved in bullying. Males are most often the bullies, reinforcers, or assistants in bullying situations, 

while females are more likely to act as bystanders or defenders of victims (Al-Sobhi & Al-Qudah, 

2012, p. 36). 

The study by Afroz Jan and Shafqat Husain (2015), titled “Bullying in Elementary Schools: Its Causes 

and Effects,” showed that some students directly engage in bullying activities, with mean scores of 

1.54 for males and 1.51 for females in this aspect. The results also indicated that gender differences 
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play an important role in bullying behavior among students. It was found that females are more likely 

to be absent from school compared to males, especially in cases related to physical weakness. These 

difficulties associated with bullying roles (perpetrator and victim) can be explained through 

socialization processes, relational experiences, and students’ perceptions of the underlying causes of 

bullying behavior (Jan & Husain, 2015, p. 53). 

The study by Irene Pajarillo-Aquino (2018), titled “Bullying on Students: The Experiences and Its 

Effects,” found that students who are exposed to bullying may suffer from low self-esteem, emotional 

problems, and clear negative effects on their daily life and academic performance. The results also 

indicated that the severity of bullying effects was higher among females than males (Pajarillo-Aquino, 

2018, p. 137). 

Finally, the study by Okeke, Akobi, and Maseli (2024), titled “The Perceived Impact of Bullying on 

Academic Performance of High School Learners,” showed that both males and females engage in 

various forms of bullying. However, males are more involved in and exposed to physical bullying 

compared to other forms of bullying (Okeke et al., 2024, p. 53). 

Presentation and Discussion of the Second Hypothesis Results: 

The second hypothesis states that: “There are statistically significant differences between the mean 

scores of bullying behavior among middle school adolescents according to the academic achievement 

variable.” 

To examine the differences between group means, the Kruskal–Wallis test was applied. 

Table (11): Results of the Kruskal–Wallis test for differences in mean responses regarding the level of 

bullying behavior according to academic achievement. 

Academic achievement N Mean rank Chi-square Significance level 

Below average 1 79.52 13.247 0.001 (significant) 

Above average 2 53.30   

Very good 3 48.69   

It is evident from Table (11) that there are statistically significant differences at the significance level 

(α = 0.01) between the mean responses of the study participants regarding the level of bullying 

behavior according to the academic achievement variable. The Chi-square value was (13.24), which is 

statistically significant. The observed differences are between the first and second levels compared to 

the third level. The Kruskal–Wallis test revealed statistically significant differences between Group 

One and Group Two, as well as between Group One and Group Three, in favor of Group One. 

Table (12): Results of the Mann–Whitney test examining differences between Group One and Group 

Two in academic achievement. 

Mann Whitney U 388.000 

Wilcokson W 2468.000 

Z 3.358 

Asymp. Sig. (2-Tailed) 0.001 

The results shown in the previous table indicate that the Mann–Whitney test value is (388.000), and 

the significance value is (0.001), which is clearly lower than 0.05. This indicates that there are 

statistically significant differences between the scores of participants in Group One and Group Two. 

Accordingly, the differences are in favor of the group with the higher mean rank, namely Group One, 

which recorded a mean score of (59.13). 

Table (13): Results of the Mann–Whitney test for examining differences between Group One and 

Group Three, including post hoc comparisons between group means. 

Mann Whitney U 152.000 

Wilcokson W 530.000 
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Z 3.097 

Asymp. Sig. (2-Tailed) 0.002 

 

The results indicate that the Mann–Whitney test value is (152.000), and the significance value is 

(0.002), which is clearly lower than 0.05. This demonstrates that there are statistically significant 

differences between the scores of participants in Group One and Group Three in favor of Group One. 

Accordingly, the differences are in favor of the group with the higher mean rank, namely Group One, 

which recorded a mean score of (32.39). 

Table (14): Results of the Mann–Whitney test for examining differences between Group Two and 

Group Three to conduct post hoc comparisons between group means. 

Mann Whitney U 784.500 

Wilcokson W 1162.500 

Z 3.986- 

Asymp. Sig. (2-Tailed) 0.488 

Asymp. Sig. {2*(1-Tailed Sig)} a0.000 

The results shown in the previous table indicate that the Mann–Whitney test value is (784.500), and 

the significance value is (0.488), which is clearly higher than 0.05. This indicates that there are no 

statistically significant differences between the scores of participants in Group Two and Group Three. 

Sekol and Farrington (2016) found that students who engage in bullying behavior are often themselves 

victims of bullying in earlier stages. The authors also confirmed that school bullying negatively affects 

academic achievement, as victims experience fear and feelings of weakness, and their personality traits 

and self-confidence are adversely affected (Mir, 2020, p. 215). 

The study by Hana Khaled Al-Raqqad et al. (2017), titled “The Impact of School Bullying on Students’ 

Academic Achievement from Teachers’ Point of View,” revealed that bullying behavior negatively 

affects the academic achievement of both victims and bullies. On the one hand, victims suffer from 

various psychological and academic consequences that may impair their academic performance and 

achievement levels. On the other hand, students who engage in bullying behavior may also experience 

reduced school adjustment and weaker commitment to the learning process, which negatively impacts 

their academic performance. 

Similarly, the study by Hina Najam and Sadaf Kashif (2018), titled “Impact of Bullying on Students’ 

Behavioral Engagement,” showed that both teacher bullying and peer bullying significantly affect 

students’ behavioral engagement. Due to exposure to bullying within the classroom environment, 

students become less able to fully concentrate on academic activities and tasks. Their classroom 

participation decreases, their adherence to teachers’ instructions weakens, and this ultimately leads to 

poor engagement in the learning process and a gradual withdrawal from academic involvement. 

Roohi Mir (2020), in her study titled “Study of Impact of Bullying on Students’ Academic Achievement 

of Secondary Students of District Srinagar in J&K UT,” found that school bullying is present in all 

schools, whether public or private. The results also showed that bullying has a negative impact on 

students’ academic achievement, whether they are victims of bullying or individuals involved in 

bullying behavior toward others (Mir, 2020, p. 215). 

Similarly, the study by Okeke, Akobi, and Maseli (2024), titled “The Perceived Impact of Bullying on 

Academic Performance of High School Learners,” indicated that bullying behavior among secondary 

school students negatively affects their academic achievement and overall academic performance 

(Okeke, 2024, p. 51) 
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Presentation and Discussion of the Third Hypothesis Results: 

The third hypothesis states that: “There is a significant effect of bullying behavior on the academic 

achievement of middle school adolescents.” 

To calculate the effect size for the Kruskal–Wallis test, the ordinal eta-squared (η²) is computed using 

the following formula: 

𝐻 − 𝑘 + 1

𝑛 − 𝑘
= 𝑛𝐻² 

12.247 − 3 + 1

114 − 3
= 0.101 

 

Where the symbols of the equation represent the following: 

H: the statistical value obtained from the Kruskal–Wallis test. 

K: the number of groups in your study. 

N: the total number of observations or participants (total sample size). 

The effect size value (η²) was found to be (0.10), which indicates a moderate effect. Accordingly, it 

can be stated that the independent variable explains approximately 10.1% of the variance in the 

dependent variable. 

Table (15): Results of eta-squared (η²) for determining effect size 

Eta-squared (η²) Effect size 

0.10 Moderate effect 

 

To determine the effect of bullying behavior on the academic achievement of middle school 

adolescents, eta-squared (η²) was calculated. The effect size was found to be moderate, with a value of 

(η² = 0.10). This indicates that bullying behavior has a moderate effect on the group with below-

average academic achievement. 

The study by Afroz Jan and Shafqat Husain (2015), titled “Bullying in Elementary Schools: Its Causes 

and Effects on Students,” found that the most common factors associated with bullying behavior 

include the desire for control and the exercise of power (such as self-assertion and demonstrating 

dominance over others), in addition to physical aggression (such as hitting and punching). As expected 

among children, only a small number of participants reported more subtle and indirect causes of 

bullying, such as social exclusion (e.g., being left out of play or group work) (Jan & Husain, 2015, p. 

53). 

The study by Zarmina Usman et al. (2023), titled “Relationship Between School Bullying and Student 

Academic Achievement in Government Elementary Schools of Lahore,” revealed a weak negative 

correlation between school bullying (peer bullying and teacher bullying) and academic achievement 

(Usman et al., 2023, p. 930). 

Similarly, the study by Okeke, Akobi, and Maseli (2024), titled “The Perceived Impact of Bullying on 

Academic Performance of High School Learners,” showed that the psychological and emotional 

consequences associated with bullying reduce students’ ability to concentrate, pay attention, and 

actively participate in classroom activities. This ultimately leads to a decline in their academic 

achievement and overall academic performance (Okeke, 2024, p. 60). 

General Conclusion: 

Based on the obtained results, it is evident that school bullying represents a psychological, social, and 

educational phenomenon with multiple negative effects on adolescents in middle school settings. 

Previous studies have indicated that the impact of bullying is not limited only to victims, but also 

extends to bullies themselves. The spread of such behaviors contributes to creating an unsafe and non-

supportive school climate for learning. Its effects also extend to the academic domain by weakening 
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learning motivation, reducing levels of concentration and attention, and increasing anxiety within the 

school environment, all of which negatively affect academic performance and achievement. 

The present study also revealed that there are statistically significant differences between Group One 

and Group Two, as well as between Group One and Group Three, in favor of Group One with below-

average academic achievement. 

Furthermore, the results indicated a moderate effect of bullying behavior on the academic achievement 

of middle school adolescents. This finding may be attributed to the strict implementation of 

disciplinary procedures by school administration and the follow-up of bullying cases within 

educational institutions, as observed during the field procedures of the study. 

Recommendations of the Study: 

• The necessity for school administration to adopt organizational and legal measures supervised 

by specialized school committees to reduce the spread of bullying behavior in schools.  

• Implementation of appropriate and strict disciplinary administrative procedures in cases of 

repeated bullying.  

• Reinforcing values of empathy, tolerance, and mutual respect among students, rooted in the 

cultural values of society.  

• Organizing specialized training programs on intervention strategies for bullying behavior to 

train teachers, administrators, and school guidance and counseling counselors.  
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